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Dedication 
Teaching is a dignified calling. If a person pursues 
it, he or she must be true to it by developing profes-
sionalism and continuity in learning and improve-
ment. If a person has the desire to become a teacher, 
there should be an innate ambition to give one's life 
to the teaching field. Dedication, by design, is en-
hanced by having a burning desire to mold students, 
be innovative, constantly reinvent oneself, and be a 
student throughout one's own life. Gloria Horton has 
that special flame, and she continues to pass the 
torch by sharing her wisdom of teaching with fellow 
educators through the National Writing Project. We 
genuinely thank Gloria for her contribution to our 
profession. 
We also thank Rodney Bailey for sharing his tech-
nological knowledge so that we may improve our 
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DAILY SCHEDULE 
9:00- 9:30 Group Time 
Journals 
Announcements 
9:30-12:00 Reading, Writing, Research 
Teacher Demo Conferences 
Teacher Demonstrations 




Reading, Writing, Research 





Alumni Refresher Day 
Workshop-- "Working with Argumentative Writing" 
Dr. Tonya Perry, Red Mountain Writing Project 
Group Lunch at local restaurant 
Graduation/ Reception 
Demonstration Summaries 11 
Demonstration Summaries 
Music and Lyrics: Easing Students into Poetry Explication 
The purpose of this lesson is to give students practice annotating and 
analyzing lyrics to become familiar with the process of explication. By using lyrics 
from popular songs, students are able to have a little control over the content of what 
they are studying. The outcome should be the same for each student. Each student 
learns how to identify literary elements in lyrics and use them in the explanation of 
meaning. After practicing this method and focusing on student analysis, students will 
have a greater grasp on what is expected when reading poetry. 
Katy Peny's "Firework" was used first to identify literary elements. The next 
step utilized John Legend's "All of Me" and added the step of annotating for 
meaning. Finally, paired participants were assigned lyrics from a song to analyze. The 
final product was a paragraph with a visual representation highlighting the 
presentation of theme tlu·ough literary elements. 
Chisty Ader 
Literary Elements and Devices in Speak 
This demonstration focuses on literary elements and devices in Laurie Halse 
Anderson's novel Speak. The lesson begins with a quick review of literary devices in 
a matching format followed by brief small-group and whole-group discussions. Next, 
the class completes a close reading of the first section of the novel to find examples of 
the devices. Students annotate examples of at least six different literary devices of 
their own choosing on a graphic organizer. After a lengthy class discussion and a 
game to reward unique examples from the text, the students post their work on the 
bulletin board and complete a 2-1-1 exit slip to wrap up the lesson. Although many 
teachers associate literary devices, such as figurative language, with poetry, this 
lesson on mmotating literary devices will work with any novel or short story. 
Leah Bates 
Demonstration Summaries 12 
Summarizing and Predicting Through Read Alouds: 
Love You Forever, written by Robert Munsch 
This demonstration focuses on strategies to help students achieve more details 
in their writing while making predictions on a graphic organizer during the read aloud 
and then using those predictions to write a summary of the story. Sheila McGraw's 
illustrations in this book are colorful and easy for students to glance over and 
visualize the story as it unfolds. Students can understand this book simply by looking 
at the pictures. There is a special bond between mother and son, and Robert Munsch 
admirably presents this from beginning to end. This is a loving and touching story 
about the love a mother has for her son, and how that love transfers to her son as a 
grown man. Students use their graphic organizer to predict what is happening during 
the read aloud then use their predictions to create a summary of the story. After 
writing a summary of this book, students create their own story about someone they 
love written on special stationery provided by the teacher. Although this is a book for 
young children, it is a story that can be enjoyed by both adults and children of all 
ages. 
Writing about Electric Currents 
Using Learning Logs 
Debbie Fancher 
This demonstration focused on how to produce electricity. To produce a 
current, electrons need to move continuously from one place to another. The teacher 
used a PowerPoint presentation about electric currents. As the students were 
following along with the PowerPoint, they created a KWL foldable and ·continued to 
add information throughout the lesson. Students also created a learning log, which is 
a notebook for recording their thoughts and information learned about electricity. 
Throughout the lesson, students continued writing in their learning logs. After the 
presentation was over, several students were given the opportunity to light a bulb 
using a wire and battery. Students continued writing in their learning logs as the 
lesson progressed. 
Abbey Hanner 
Demonstration Summaries 13 
Oulipo N+7 
This demonstration was composed of instructing the class on the importance 
of choosing proper vocabulaty when constructing an essay. As a college freshman 
composition class, the teacher fellows were engaged in the activity Oulipo N+7, 
loosely translated from French to mean "workshop of potential literature." The 
students tapped into their creativity of writing by focusing on parts of speech, 
dictionary usage skills, and emiching their vocabulary. This activity also helps 
students untangle the meanings of difficult readings by challenging them to look at 
individual words within a passage. After a brief review of the various pmts of speech, 
each student worked with a completely different passage: poem, newspaper atticle, or 
essay. First, students highlighted all nouns found within their passage, and if students 
were unable to determine if a word was a noun, they were instructed to find the 
word(s) in the dictionary to establish the appropriate part of speech for the word. 
Next, students located the nouns in the dictionary and counted down seven words 
until the next noun was listed; new nouns replaced all original nouns. Afterwards, 
everyone shared their new passage with the class and discussed the issues with using 
incorrect vocabulary. The class, then, got into small groups. Students switched papers 
with group members and repeated the previous activity, but this time the object was 
to locate and change every verb within the passage. Groups discussed differences 
between the original passage and the new, and then students shared their findings 
with the entire class. This activity brought on critical thinking because students 
determined their initial thought of the passages before and after making changes and 
grasped a better understanding of the impottance of choosing correct vocabulary. 
Michael Jackson 
Teaching Literary Elements through Song 
This teacher demonstration consisted of a lesson entitled "Literary Terms 
Song Project." The students activated prior knowledge of literary terms by matching 
cut-outs ofliterary terms with their definitions and gluing them onto construction 
paper. Some examples of the terms used were simile, metaphor, alliteration, and 
assonance, along with several others. The teacher then explained the upcoming 
literary terms song project. Students went to the computer lab where they researched 
and located a song and identified examples of literary terms contained within the 
song. These songs must be classroom appropriate in both subject matter and language 
and contain at least five separate examples ofliterary terms of the students' choosing. 
This required students to use their knowledge of literary terms and apply that 
information to a song, which is a poem. After completing the research process, 
students printed out their song lyrics and denoted each of the literary devices that they 
found within the piece. Finally, these works were placed on construction paper, 
decorated, and hung on the wall for display. 
Jenna King 
i \ 
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"Dust of Snow" and the TP-CASTT 
In "'Dust of Snow' and the TP-CASTT," the instrnctor demonstrates the link 
between a word's connotation and its symbolic meaning. Using a variety of images, 
students generate word connotations to a series of images. These connotations 
become the symbolic meanings of the word, i.e. heart symbolizes love. Students 
receive a TP-CASTT form (Title, paraphrase, connotation, attitude, shift, title again, 
and theme). After teacher-modeling Cullen's poem to a TP-CASTT, students 
complete an individual TP-CASTT analyzing Frost's "Dust of Snow." Upon 
completion, students select one patt of the organizer and construct an argumentative 
paragraph, demonstrating and proving the observations highlighted in the text. 
Benjamin Kocian 
Poetry of the Senses 
Through this lesson, students will learn the elements of descriptive writing. 
They will understand the paits of a descriptive paragraph and will be able to generate 
a descriptive paragraph. Students will use sensory descriptions to add detail to 
sentences, and they will work collaboratively to create poems using the descriptive 
paragraphs they have written. 
This lesson begins with an Oreo focus activity. The teacher asks students to 
write a description of an Oreo, and the students share their writing. Next, the teacher 
gives the students an Oreo and asks them to describe their experience while eating the 
Oreo. The students share examples of their writing. The teacher and students talk 
about the "Show don't tell" method of writing descriptions and review elements of 
descriptive writing. At this point, the students go outside with a "Five Senses" chart 
and record in each column what they see, hear, feel, taste, and smell in the outside 
area. Students then come back inside and write a descriptive paragraph about their 
outside experience. After finishing their paragraphs, they are asked to underline their 
five favorite sentences that show off their descriptive writing skills. For the final patt 
of the lesson, the students partner up and create a poem by alternating their five 
favorite sentences from their paragraphs. 
Cassie Newcomb 
Demonstration Summaries 15 
Phases of the Moon: Using a foldable and Acrostic Poem 
This demonstration focuses on integrating writing into the content area before, 
during, and after a lesson. Students are given a premade foldable that was created 
using constrnction paper. Inside the foldable is a sheet of paper for later writing 
activities. Before the lesson, the students visualize, describe, and discuss the changes 
they notice in the moon. During the lesson, the teacher displays and discusses the 
phases of the moon PowerPoint with the students. While visiting each of the four 
phases, students write the name of that phase on the outside of the foldable and then 
drew a picture to represent that phase on the inside of the foldable. After the lesson, 
the students wrote a letter to their younger sibling explaining the phases using details. 
The students also demonstrate their knowledge of the phases by creating a model 
using Oreo cookies and then completing an acrostic poem about the moon. This 
lesson takes place over the course of a day. This allows students to be engaged in 
their learning and to demonstrate their knowledge in different ways ... 
Takeshia Reid 
Flocabulary: A Vocabulary Lesson using Context Clues 
This demonstration lesson focuses on the use of context clues to help students 
unlock the meanings of unknown words through the use of rap lyrics. Using the 
website flocabulary.com, the context of the lesson begins with a music video titled 
The Parrot. The students watch the rap video about a parrot who escapes from the 
cage of a trapper. Throughout the rap song, vocabulary words appear in highlighted 
text. Students highlight vocabulary words and underline context clues that may 
appear as synonyms, antonyms, examples of the word or definitions. Then, the 
students write their own definitions using context clues and compare their definitions 
with a dictionary for accuracy. To provide additional practice with the vocabulary set, 
the students are engaged in several activities. Students complete a closed word sort, 
so1ting words into the patts of speech and discussing how each word is used in the 
context of the music video. To check for understanding, the teacher reads sentences 
that have strong connections to a vocabulary word. Students respond by holding up 
the vocabulary word that corresponds with the sentence. Finally, the students 
patticipate in the "Yes or No-Way" game to answer questions about word meanings. 
In the application patt of the lesson, students write their own rap lyric using a 
vocabulary word from the Flocabulary song. A graphic organizer and online rhyming 
dictionaries supp01t the students as they use context clues and definitions to write 
rhyming lyrics. Finally, students perform their lyrics using music from the 









(Theme for yearbook) 
Our true colors will always be 
Red and Black for Heflin, see? 
But what about yellow, pink, or blue, 
the colors that make up the rest of YOU? 
Our time together makes us realize 
that we, ourselves, are the real prize. 
Never try to hide who yoti are. 
With that thinking you won't get far. 
Instead, remember where you are from 
and always be able to see how far you've come. 
Don't hide your true colors, but make them matter. 
Go into the world and make your splatter 
of YOUR true colors, of what makes you YOU. 
Don't be afraid to try something new. 
Always remember the Red and the Black, 
The ones that will always have your back. 
Laugh now, but one day you'll see, 
Ader 17 
Ader 18 
Heflin is where home will always be. 
Just You 
From Mom to Marley 
(10 years old) 
When you laugh, 
time stands still. 
No sounds, 
just the tossing of your head. 
Your face. 
No one else around, 
Just you ... 
When you smile, 
( and it is genuine) 
my heart melts. 
No madness, 
just your innocence. 
It is for me. 
It's just you ... 
Ader 19 
Ader20 
When you cry, 
my heart breaks. 
I am immune to the tears of others. 
No one affects me like this, 
just you ... 
You are amazing and funny, 
and I am proud. 
Your emotions are "You," 
and I could not love you more 
than when you are 
just you ... 






To My Son 





Don't call your 
sister that! 
Please talk to 
me! 
Getup! 
You will care 




Things will not always be 
handed to you. 
June 14, 2014 
Ader23 
Advice from a Semi-Veteran Teacher 
As I approach my thirteenth year of teaching, I feel as if I am starting the next 
chapter in teaching: the midpoint to retirement. Please do not get me wrong. I love 
my job. I love being a teacher. With that being said, I do not love all of the aspects 
that come along with being a teacher. It is not a profession of days that begin at seven 
and end at three. It is not even a profession where you go into work and come home 
able to say, "I accomplished something today." No, that is not the life of a teacher. 
Sure, some days I feel a sense of accomplishment, but there is always tomorrow. 
With tomorrow brings the next class, the next lesson, the next year. It is a never 
ending cycle of trying to get things right and hoping the students come out better on 
the other side. 
This is only advice and not meant to be taken as a guidebook. In fact, if you 
find a guidebook that is actually one hundred percent accurate about experiences in 
the classroom, please share. I know many colleagues who would be interested. 
My first paiiicle of wisdom is to not judge your teaching ability by the 
students' outcome. I know this is contrary to the popular belief of many systems. Kids 
are kids and will be kids on any given day. With that being said, you cannot help if 
they decide to "Clu·istmas tree" a test because they stayed up all night playing Call of 
Duty and are too tired to take a test seriously. I can teach my heart out and the 
students can do the requirements in class, but when it comes to test day, they forget 
everything. The nauseated feeling you get when a student comes back from a test 
Ader24 
and asks for the difference between active and passive voice is an all too familiar 
feeling. Put a review problem on the board and ask them for the answer. If they 
respond correctly, then some other factor was at play during the test. If you feel you 
have done your best, be happy. 
This next bit of advice is one that I still need work on: Do not take your 
students home with you. Of course, I mean their problems. If you take students home 
with you, you are opening yourself up for more problems than I can possibly address 
in this one piece. Most teachers trnly care about their students. Let's face it. We 
would not be teachers if we did not like kids. Let me take a moment to restate that. 
We should not be teachers ifwe do not like kids. That is more appropriate. If you 
have not already, you will run in to the teacher that really hates kids. It is a paradox I 
will never be able to solve, but such teachers do exist. In fact, they are plentiful in 
some districts. I digressed. A teacher has to find a balance between work and home. 
The situation of some, if not most, of our students is horrifying. All you can do is say 
a prayer for them, be a mentor to them at school, and show them that a better life is 
attainable through desire and education. 
Also, look for every possible answer to a question before you ask. This way 
you are prepared to put your teacher face on and not throw your hands up at this 
generation of kids and change professions. One of my first assignments I gave to my 
students my first year of teaching taught me this lesson. I went to school that day very 
excited about presenting my lesson to the class. I remember thinking that would be 
the perfect day for the principal to observe me. He didn't. I had all of these strategies 
incorporated into the lesson. We were doing group work, picking out main ideas 
Ader25 
and suppmting details, writing a GIST activity, and sharing with the class-all of this 
while incorporating the free newspapers of which I had fought so hard to get sixty 
copies. The majority of the day went very well, that is, until sixth period. This class 
alone would have made someone want to tie their tubes or join the police academy. 
On this particular day, things went well. The students were actively engaged. They 
needed very little prompting. It was great! We neared the end of class and began the 
share pmt. I was on cloud nine and felt like I was the best teacher on campus. Then it 
happened. An article titled "Exotic Jellies" turned into an article named "Erotic 
Jellies." I was mmtified! Thankfully, the other groups did not catch what this 
particular group had done. As the group presenting continued explaining their less 
than accurate summary of the mticle, I almost had a heart attack! What were these 
kids thinking? I was a mother, someone's daughter, a wife, a WOMAN! 
The most impo1tant bit of advice I can leave you with is to remember teaching 
is a calling. I know that sounds a bit like a cliche, but it really is. You cannot fake 
what it takes to be a good teacher. You must continue to nmture that calling. Seek out 
and attend professional learning opportunities that will benefit your students. Seek out 
strategies that will lessen stress in your life. You must take an active role in keeping 
this the profession you have always wanted. Remember you are there for the students. 
It should be your goal to enrich their lives in some way while they are in your care. 
For some, this may be constant encouragement. For others, this may only take a smile 
on a bad day. Unfmtunately, ours is a thankless profession most of the time. We live 
for the moments when students, parents, or administrators recognize our effmts. 
When the gratitude is finally shown, remember that feeling. You never know when it 
Ader26 
. will happen again. 
"'.Every secret of a writer's sour; every experience of his [ife, every quall:-
ty of fiis mind; is written [a:rge in fiis worfis." 




You were the most precious Christmas present I ever received, 
A cherished friend and a constant companion. 
You disregarded all my failings and character flaws. 
You greeted me at the end of each work day with a hug and a smile. 
You made my days better and brighter with your sweet spirit and genuine gratitude. 
And then, suddenly, you were gone with no warning. 
I cried all night and spent the next day lying on your grave. 
It still hurts my heatt to speak or even to think your name. 
Bates 29 
Why I Read to My Students 
I am a high school English teacher, and I read to my students several times a 
week. Perhaps this practice is frowned upon. Perhaps it is handicapping them to the 
point that they can no longer read and comprehend on their own. On the other hand, 
my habit may be beneficial to my students in a variety of important ways. 
First, when I read to my students, they hear how the text was meant to sound. 
They hear the correct pronunciation. They hear me pausing at commas and stopping 
at end marks. They hear vocal inflections, such as stresses on certain words and 
pluases. They hear personality and individual characters' voices. My voice gives 
them insight into the tone and mood of the text. I believe my students hear a stmy 
brought to life in a way that few of them could manage reading silently. 
Also, when I read to my students, they see and hear me enjoying the text. 
They hear me laughing at even the most subtle jokes. Sometimes they even see me 
crying, usually on the last page of the "Flowers for Algernon" short story. Why is this 
impo1iant? My reactions show my students that it is perfectly normal to be 
emotionally affected by literature. The rising juniors at my school still remind me 
often of the time when they were in seventh grade that I laughed so hard while 
reading Catherine, Called Birdy that I fell out of my chair and continued to laugh 
while lying on the floor. Many of them still claim that novel as one of their all-time 
favorites. 
Bates 30 
I read aloud to my students to set an example of how to read with personality 
and how to thoroughly enjoy a text. If they never hear good oral reading, how will 
they ever become good readers? 
Bates 31 
Censorship of Reading Materials in Secondary Schools 
The role of schools is to educate students to be critical thinkers, problem 
solvers, responsible citizens, and productive members of society. The role of parents 
is remarkably similar. Where do the responsibilities of one g1'oup end and the other 
begin? Do parents have the right to choose what their own children read in school? 
Do parents have the right to choose what other children read in school? Do schools 
have the right to select reading material that some parents deem objectionable? 
Censorship ofreading materials is a common problem in American society, 
and the problem is perhaps most concentrated in schools. Ken Petress defines 
censorship as "the forbidding, blocking, limiting, or obstructing access to information 
for whatever reason" (248). Petress acknowledges "censorship has taken on a 
negative, even demonized" connotation in American society, but he argues that 
"parental and teacher gate-keeping qualify as typically positive and generally 
acceptable examples of censorship" (248). Robe1t W. Seney, on the other hand, 
argues that no censorship is justifiable and that protecting children is not the true 
motive behind censorship; actually, he asse1ts that "suppression and exclusion" are 
the real issues behind censorship (2002). Professional organizations such as the 
National Council of Teachers of English and the American Library Association tend 
to agree with Seney. 
For many people, censorship is a moral issue; some believe that censorship is 
necessary to protect their morals, values, and/or religious beliefs while others believe 
that censorship is morally wrong, that it is illegal under the free speech laws of the 
First Amendment, and that it inhibits intellectual growth. The juxtaposition between 
I ' 
Bates 32 
one's own view of the world and the views of different people is important in 
' 
education because it prepares students to interact with various people throughout their 
lives. To avoid this juxtaposition, some groups turn to censorship of students' reading 
materials in an attempt to shelter them. Censorship affects reading materials in 
American schools in three main areas: textbooks in all subject areas, literature in 
English classrooms, and books in school libraries. 
Censorship has affected the textbook publishing industry in the United States 
for decades, and publishers continue to face tremendous pressure from various 
religious, racial, and ethnic groups. For example, the religious right has strongly 
opposed the inclusion of the theory of evolution in science textbooks because it 
claims that the theory conflicts with belief in creationism. Some people from this side 
of the political spectrnm have even protested the common teaching in mathematics 
that there are no absolutes because they feel that this view invalidates their religious 
beliefs in a Creator. While right-wing groups may be responsible for many of the 
challenges to textbooks, left-wing groups are also involved in censorship eff01is. Both 
groups "try to keep people safe from seeing life as anything other than a safe, neat 
world where everybody looks the same and behaves in similar ways" (Boyd and 
Bailey 660). Interestingly, one such sanitized world is depicted in Lois Lowry's The 
Giver, an adolescent novel commonly used in middle school English classes, which 
has been both challenged by some conservatives for inappropriate content and 
awarded the Newberry Medal for outstanding work in young adult literature. 
English and reading teachers across the nation face censorship-related issues each 
year. English teachers undergo years of training to develop expertise in their field, 
Bates 33 
and their professional opinions of the merits of literary works are valuable. Some 
teachers select works of literature, work to develop lessons, and then find their 
selections challenged and sometimes even banned by students, parents, 
administrators, or other groups. Typically, school systems have a procedure in place 
for handling challenges to books. While some of the books are banned, others are 
upheld for classroom use. Literary works are challenged for many of the same reasons 
as textbooks but also for other reasons, such as profanity, sexual content, descriptions 
of substance use and abuse, and racism. 
According to Petress, "racial issue understanding and protection against racial 
slurs are one issue that frequently suggest [sic] some level of censorship in order to 
not offend negatively focused upon [sic] and to ward off potential parental lawsuits" 
(249). While many schools attempt to safeguard against racial insensitivity, 
sometimes racial groups are not satisfied by these effmis. For example, in 1998, the 
Yellow Medicine East School District in Minnesota removed Laura Ingalls Wilder's 
Little House on the Prairie from the collection based on one parent's complaint that 
the book contains material that is racially offensive to Native Americans (Petress 
249). While the board ultimately refused to ban the book, it suggested that the school 
find a better choice to replace it (Petress 249). 
Books that inspire readers to think for themselves are perceived as dangerous 
by would-be censors. According to Boyd and Bailey, "censorship is about restriction 
and control of intellectual development, and the danger when educators fail to 
investigate what censorship truly means ... is that people will merely 'shtug off the 
removal of books from libraries and classrooms and fail to see challenges of books 
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as a violation of First Amendment rights" (655). The implications of ignoring 
attempts at censorship, particularly in schools, are that students suffer in the areas of 
intellect, creativity, and critical thinking (Boyd and Bailey 655). 
Since 1982, the ALA has sponsored an annual Banned Books Week to "draw 
attention to First Amendment rights" (Boyd and Bailey 653) and to "the power of 
literature ... and ... to the danger that exists when restraints are imposed on the 
availability of information in a free society" (ALA 5; Boyd and Bailey 653). The 
ALA acknowledges that although challenges and censorship of books in classrooms 
and school libraries may "transpire out of the noblest of reasons-most often with the 
idea of protecting young people from something that someone finds offensive--the 
ALA sees attempts at censorship, nonetheless, as attempts to restrict someone's 'right 
to read, view, listen to, and disseminate constitutionally protected ideas" (ALA 2007). 
Similarly, Boyd and Bailey view censorship of reading materials in secondary 
classrooms "disturbing and unjust to the rights of both students and teachers" (653). 
In America, there is a battle for the minds of children. Each side is desperate to 
indoctrinate youth to its own way of thinking and viewing the world. Censorship of 
reading materials is one method of ensuring that students grow up believing in ideals 
valued by people in authority positions. Petress holds that for censorship to be 
justifiable, "some inevitable, unavoidable, and egregious damage to students, 
teachers, or school prope1ty (physical, social, or emotional) must be clearly shown to 
exist" (251 ). Furthermore, Petress insists "censorship to avoid discomfott, 
embarrassment, extra teacher work, or parental objection is grossly insufficient" 
(251 ). The balance of power between parents and schools is a delicate one. Although 
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parents "have the right to demand that their child will not read a particular book or 
view a specific film, no one parent or guardian has the right to demand that an entire 
classroom, school, or district should not read a particular book or view a film" (Boyd 
and Bailey 654). Teachers and librarians must select books for students and have a 
plan for handling challenges to those books. 
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[earn, tfie more y[aces you'[[ go." 
~ Vr. Seuss 
Deb Fancher 
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Bauer, Marion. 011 My Honor. 1986. Reprint. Boston: Houghton Mifflin, 1987. 
Print. 
On My Honor is a book about two best friends spending a summer day 
together when tragedy strikes. The boys have permission to bike to the state park for 
the day. One boy's father reminds him that he is on his honor to go straight to the 
park and back. On the way, the boys stop at a dangerous river and decide to go 
swimming instead of going to the park. Not realizing that his best friend is not a very 
good swimmer, one of the boys dares the other to swim to a sandbar in the middle of 
the river. Once he reaches the sandbar, he turns around, and his best friend is nowhere 
to be seen. Realizing his friend must have drowned, he now faces the fact that he 
must return home and tell everyone what happened to his best friend. He not only 
feels responsible for his friend's death, but he also did not keep his promise to his 
father. This book may help children realize parents make rules for a reason and safety 
is one of their biggest concerns for their children. It is a sad but compelling way to 
teach children the importance of telling the truth and keeping their promise to parents. 
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$$$$$$ "Look Mrs. E, I'm Still Saving! $$$$$$$ 
Teachers are a great asset to the public education system. I have always 
admired the majority of my teachers, but there is one that stands out more than 
others. Her name was Alice Esposito, or "Mrs. E" as we called her, and she was my 
Cooperative Business Education (CBE) and Business English teacher in the 11th 
grade. She not only taught me how to write, speak, and communicate English in a 
professional manner, but she also went above and beyond her teaching 
responsibilities to prepare me for the working world. 
Besides teaching business courses, Mrs. Esposito was responsible for getting 
her students their very first pmt-time job after school. She went out into the 
community and found businesses that would give high school seniors the opportunity 
to work after school. Once we were matched with a business, she worked diligently 
to get us ready for our interviews. She taught us how to answer questions the 
employer might ask. She taught us how to write a resume and make it perfect. She 
knew my family could not afford professional stationery, so she bought it for me. 
She made sure we knew the impottance of always being on time and keeping 
absences to a minimum. She also made sure we knew how to dress properly for an 
interview. Once an offer of employment had been made to her students and the offers 
were accepted, she kept in constant contact with the employers as well as the newly 
hired employees (her students) to make sure everything was going well. Mrs. E was 
just as excited about our new jobs as we were. 
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After we began our part-time job and received our first paycheck, she 
immediately began teaching us how to save money for the future. She helped us open 
checking and savings accounts, helped us balance our accounts, and reminded us to 
put money into savings every payday. I will never forget her telling us to prioritize 
our bills and that the very first bill we should pay is to "ourselves." She emphasized 
over and over again to put ten percent of our paycheck into savings and forget it was 
there. This lesson is the best I ever received at school, and it did not come from a 
textbook. It came from Mrs. E! 
Mrs. Esposito taught school for many years and was well liked by her 
students, but sadly, she passed away last summer. She not only taught her students 
the concepts of business, but some very impmiant life skills as well. I would not have 
accomplished as much as I have in my lifetime if it were not for the dedication and 
care of Mrs. E. Her superb advice about saving money certainly helped put me in the 
financial position I am in today. In memory of Mrs. E, now when I pay myself and 
put money into savings, I will smile up at the sky and say, "Look Mrs. E, I'm Still 
Saving!" 
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Censorship and Selection 
Reading is one of the most important academic areas in a child's life. 
Children begin reading, or are read to, at a very early age. It is the responsibility of 
parents, guardians, or other family members to select appropriate books for their 
preschool children. But who chooses the books children read once they enter a 
school system? Censorship plays an important role in the selection of books placed in 
school and classroom libraries. Students should have access to a variety of books and 
must have the opportunity to read these books as long as they are appropriate and not 
offensive to the reader. 
Throughout our lifetime, reading is a crucial part of life. The American 
Library Association's (ALA) Freedom to Read Statement affirms the Constitution 
and supports citizens' right to read anything they choose. In reality, there are certain 
groups of individuals known as censors, who continuously attempt to ban books that 
may be controversial in some manner and are unfailingly trying to control educational 
resources that they believe may be detrimental to young readers. Classroom and 
school libraries, however, should be filled with books that offer an assmiment of 
material that relates to everyday life from all around the world. If a book is 
considered inappropriate by censors, teachers and librarians should be given the 
chance to make the right decision of whether or not to use this particular book 
("Freedom"). 
Teachers must take special care when choosing books for their classrooms. In 
setting up classroom libraries, teachers should be attentive to the lifestyles of their 
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students and conscious of the various cultural traditions as well. Teachers should 
provide books that relate to the diversity of their students and provide them with 
opportunities to broaden their awareness through the eyes of children of other cultures 
and lifestyles. Classroom books must be age-appropriate, convey a positive 
impression on students, and evade any apprehensions that may arise from parents, 
school administrators, or citizens of the local municipality. (Lukens 18-19). Parents' 
concern that their children may be introduced to unacceptable books through the 
school system is a highly sensitive matter, and teachers need to be prepared to address 
these situations with respect. 
A professional organization of English teachers, The National Council of 
Teachers of English (NCTE), believes books that are considered unacceptable for 
young readers are being removed from libraries due to the controversial content 
within these books. Censorship will probably never go away, and teachers will face 
this issue forever (Poppel 39). According to NCTE, when certain books have been 
challenged through censorship, there have been times when teachers have been 
defended by their school board regarding objectionable material and other times when 
teachers have suffered the consequences. Unfortunately, teachers and librarians are 
removing these types of books from their collections to avoid any legal repercussions, 
which, in turn, denies young readers the opportunity to read books of alternative 
material related to sensitive matters in everyday life ("Students' Rights"). 
Another impotiant factor is for teachers and librarians to thoroughly familiarize 
themselves with the content and makeup of any book placed in their libraries (Poppel 
42). Educators should no longer put books into libraries just because they have a 
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cute cover or are popular with young children. Teachers and librarians should assess 
each book on the nature of its content, on its use of inappropriate language and 
obscene photographs, or any other material which may be offensive to the reader, or 
which may attract the attention of censors. 
Although parents and guardians are not always choosing books for their 
children to read once they enter a school system, they have the right to question a 
book that concerns them, if their children are reading it. Teachers and librarians 
should fill their libraries with a variety of books that will open the eyes of young 
readers (Lukens 19). These books should be age-appropriate, provide a wealth of 
knowledge, entertain, inform, and take students to faraway places they may never 
experience in real life. Teachers and librarians should choose books carefully 
knowing that any book selected for their library could be challenged by censorship at 
any given time. 
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Implementing the Core Six and the Common Core in the 
Classroom 
The Common Core implements six core strategies for reading and writing. 
"The Core Six" study "is for educators who already have a strong grasp/concept on 
the Common Core and are ready to do something about it" (Silver et al Introduction). 
The six core concepts are reading and understanding rigorous texts, evaluating 
evidence and using it to support positions, conducting comparative analyses, finding 
impo1tant patterns and structures built into content, and mastering academic 
vocabulary and integrating it into speech and writing. There is a real gap between 
research and practice, and any strategy can fall flat in the classroom when not used 
properly (Silver et al Introduction). 
When students are engaged in what they are learning, their achievement 
increases. It is imp01tant for the teacher to show his or her interest in a topic or a new 
concept so that students will become interested in that topic or concept, too. Dewing, 
Perini, and Silver state that instructional strategies like the Core Six give teachers 
practical ways to respond to the rigorous demands of the Common Core. When the 
Core Six is used well in the classroom, it increases students' thinking, and it turns the 
process of learning into an active building of skills that students need to be ready for 
college and careers. The Core Six also increase schools' capacity as professional 
learning communities. Educators learn together and share their ideas with one 
another. The Common Core requires a clear and committed response from teachers 
and their schools, and the Core Six will make that response stronger. The Common 
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Core is huge right now and will be for a long time. There are mixed emotions when it 
comes to the Common Core, but this is a great opportunity for our students to be 
successful in all aspects of their learning. 
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Using Learning Logs Successfully in the Classroom 
A learning log is an active-response journal that infuses writing into the daily 
instructional routine. Learning logs are also great formative assessment tools, giving 
teachers real insight into what students know and how they feel about what they are 
learning. Teachers should remind students that their learning logs give them the 
opportunity to clarify and develop their thinking without wonying about grades and 
what others will say. Students should write in their learning logs at least once a day or 
as often as possible. Students will share their responses/writing in small groups. The 
teacher will walk around and encourage group members to look for similarities and 
differences in their responses, help one another make corrections or changes, and 
generate new ideas. The teacher will listen to conversations each group is having 
(Harvey, Dewing, & Perini 53-54). 
This is a great way to use formative assessment. The teacher should walk 
around the room as students write in their learning logs and as they work in groups to 
get a sense of their understanding. Offering feedback is huge. The teacher should 
have conferences with each student once a week to go over their writing and see 
where they are. Give students positive feedback; this should be something they enjoy 
and want to continue to do. The teacher can give students a prompt to write about or 
she can let students write freely about whatever they choose. It is good for the teacher 
to model how to free write. Students normally do not know how to pick a topic on 
their own. When picking topics for students, try to find something that relates to them 
and their life. They enjoy writing about things to which they can relate. 
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"Suit tlie action to tlie won[, tlie won[ to tlie action." 
~ YVi{/lam Slialiesyeare 
:J-lamtet, III, ii 
Gloria Horton 
Spring Sonnet 
How do I know when spring is in the air? 
I see it in the branches of the trees 
Covered with shiny, silky, chattreuse leaves. 
That's how I know that spring is in the air. 
How do I sense that spring is on the ground? 
I move through the masses of bright flowers 
Popping through the soil after gentle showers. 
Yes, I feel joy when spring is on the ground. 
I see the azure backdrop of the sky 
Splattered carelessly with white-icing clouds 
That, pushed by a wind, slowly drift away. 
0. why must the leaves and flowers ever die, 
Leaving behind, bereft, winter in a shroud 
Of cold air, bare earth, and pale, sunless days? 
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Hurricane 
Out in the warm waters of the gulf, 
You begin innocently enough, 




Those far away in smmy climes 




Perhaps their lack of concern, 





Whetted by your increasing power, 




Ultimately you make landfall, 




Those who doubted you earlier, 






at your awful devastation. 
Snow 
Heavy, ash-gray skies abound 
With swirling flakes of snow, 
Falling, some fast, some slow, 
Crystal trapeze ai1ists in a show, 
Flying down, then up, then down. 
As ifto avoid the cold ground, 
They bounce across the night 
In intricate shapes of white, 
A silent, beautiful winter sight, 
Dancing deftly round and round. 
Persistently, in droves they fall 
Piling up on the frozen eaith, 
Growing fast in depth and girth, 
Or, perhaps in frantic mirth, 
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Casting on the land an icy pall. 
Giving way to treacherous gloom, 
The pretty flakes play a devious trick 
As ice spots, both dark and slick, 
Cover the snowfall, layered and thick, 
Causing unseen peril to loom. 
Virgin white and winter pure, 
The seemingly harmless snow, 
To those inside the houses below, 
Invites them out to see the show, 
Beckoning with its serene allure. 
Those heeding the snow's siren call 
A timely lesson quickly learn--
Innocence, once lost, does not return, 
And the snow for which we yearn 
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Is not so beautiful, after all. 
Endings 
Life is full of endings ... 
the end of childhood, 
the end of innocence, 
the end of youth. 
Endings have their own shapes ... 
Happy endings like love, 
Unseen endings like time, 
Tragic endings like death. 
Endings often cause pain ... 
the pain of love past, 
the pain of loneliness, 
the pain of a lost spouse. 
Endings often bring joy ... 
the joy of a child's laugh, 
the joy of a puppy's kiss, 
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the joy of a husband's touch. 
Endings catch us unaware ... 
last years of a career, 
our children growing up, 
our parents growing old. 
Endings find us everywhere ... 
the dim glow of sunset, 
the last day of summer, 
the winter of our own lives. 
Endings make us reach out ... 
for comfort, for succor, 
for hope, for tomorrow, 
for bright, new beginnings. 
"'Tlie iaea is to write it so tliat yeoy{e liear it ana it sflaes tlirougli tlie 6rain 




If but for one moment mere suspicion 
speculates an honest motive, possible 
corruptions can stand still. Convincing of Ancient 
Charms, diluting all sorrow with tears and 
influencing Faith by Noble reason: before 
Grace was held together by imperfect spirits. 
With haste Defeat shall never more 
report practices of judgment and delicate proof. 
Habits and delights boldly speak of strange hours, 
with eager youth seducing Hell, battling Nature -
Brief, just as Death spares the humiliation. 
Death and Danmation's kiss can no longer imagine 
sweet m011al eyes. Thoughtless circumstances 
Remind a hollowed soul how Heaven forever triumphs. 
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How to Have Faith as a Writer: A Satirist's Perspective 
This is a step-by-step guide for those who have hopes of becoming a writer. 
So, before you pick up another pen, read these useful tips. I have personally used this 
method, and it has done wonders for my self-esteem and has changed my life forever. 
The first thing you should do is forget everything you've come to know when 
considering yourself to be a writer. For this technique to work properly, you must 
start from scratch. This process may be simple, but it takes years to master the full 
experience. Those of you who are faint at hemt need not attempt this because you 
may be fooled into believing you are something you are not. 
After years of writing poetry, essays, and shmt stories, you are well on your 
way to becoming a writer! Not only is writing imperative for this course of action; 
you must also be able to taste the blood that comes with writing. This includes, but is 
not limited to, staying up all hours of the night writing nonstop and taking every 
oppottunity to jot down immediate thoughts and ideas. Take two or three creative 
writing classes and attend writing workshops as well. This will contribute to the 
constrnction of your skills and joys of writing. The more you build yourself up, the 
better. This will come in handy later. 
The next step is a whopper. When you have cultivated pieces of writing that 
you are confident with, allow your peers, family, and some writing authorities to fill 
your head with phony compliments. Let those flattering remarks fester until a nice, 
firm self-assurance forms. At this juncture, you will want to begin entering different 
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writing contests. By this point, you have probably developed your own style of 
writing. You will write just well enough to win a few-awards. Some of your stuff 
may even get published in a few literary magazines and websites to gain a broader 
audience. After all, what's the point of writing if you are just going to keep it all in 
notebooks collecting dust? 
Okay. Short stories have become your forte. You feel good about your 
competence as a writer. Enter the antagonists. People will come along and criticize 
everything you write. Because this is new to you, it will chip away at your ego very 
quickly. Understand that criticism is the foundation that holds up the walls of writing 
"real good." Overall, it can be very beneficial...but not for you. You will take those 
well-intentioned critiques and fail miserably at trying to use those things to become a 
better writer because an epiphany will catch you off guard and kick you below the 
belt. Suddenly you realize everyone has always been wrong about you. You're not a 
gifted writer after all. Surprise! You're not a writer at all. 
I must warn you that realizing that fact can sting at first. However, once you 
begin facing the truth head-on, things will turn around for you. After wiping away a 
few tears, go home and lock the door behind you. Go to your bookshelves and 
remove everything you've ever written. Anger will rear its ugly head very briefly. A 
sign of anger is ripping up, or tluowing away, some of your work that you were once 
proud to have written. Next, you will begin pulling all your writing awards, plaques, 
and certificates off the walls. Also, do the same thing with trophies and ribbons that 
you have won for writing. No need for any more clutter. 
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The next thing is to box up all these things, tape your boxes tightly, and on the 
outside of the boxes you must write in big,,black letter: R.I.P. The final steps are quite 
effottless. Store your cardboard caskets in a dark, deep closet and walk away quietly 
and quickly. Treat ending your desire to ever write again as if you are pulling off a 
Band-Aid from your worst enemy's hairy arm. 
Floating on a cloud of deception and false praises will render you foolish, 
foolish in the sense that you've allowed yourself to believe you were ever a writer. 
The sucker-punch of trnth knocks out your dental fillings and leaves a dark hole 
where your hypothetical creativity once lay. Once all the steps have been followed, 
you will have successfully lost all faith in yourself as a writer. Congratulations! 
For those readers who tripped over the cynicism and neglected to see the point 
of this article, in no way let your dream of becoming a writer, or anything else, be 
taken away from you based on other people's opinions. It is ridiculous to give 
someone the power to control what you feel or to allow you to no longer aim for 
heights of personal aitistic glory. Having what it takes to be a writer is innate and 
should always be treasured. Digging deep and finding what fmtunes are hidden 
within you is something that takes time, time well wo1th spending. Use those 
difficult moments to be an incentive to inspire you. Turn those tears of pain into a 
wealth of writings that can someday surely be worth more than gold. After all, you 
ARE a writer! Never let anyone tell you differently. 
"'.Ecfucation is not tfie ji([i,ng of a _pai{ Eut tfie {f,gfiting of a fire." 
~ )Vi({f,am 'But{er }feats 
Jenna King 
Empty 
Granite, Marble, Steel 
Gather, observe the descent 
Emptiness pervades 
Furious at god? 
Earth over flesh, ashes to ashes 
All Fairness shattered 
Sustenance, Small Talk 
Contentment murdered 
Unforgettable/Unforgiveable 
A shell left behind 
Decaying flowers, rotting 
Vacant remainders 
Perfect, yes, it was 
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Souls are repossessed, barren 
Perfection festers 
Persistence admired 
As if options were given 
Fight the silent war 
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Introduction: What is Literature? 
In his writing, Terry Eagleton explores the various characteristics that 
traditionally define literature. However, each time he seems to discover a quality that 
would point to what literature actually is, he gives various examples that seem not 
only to disprove the importance of that quality, but go on to prove that what people 
believe to be literature is completely subjective. 
Eagleton begins by pointing out that literature has often been classified by 
what people accept as important works. However, he is quick to emphasize that 
important works vary from different eras and cultures. Then he addresses the concept 
that literature is dependent on the difference between fact and fiction. This is also 
disproven, however, when the actual definition of a fact is brought into question. 
What is known and proven fact in today's society was once thought of as ludicrous. 
Next, Eagleton explores an altogether different idea. He states, "Perhaps 
literature is definable not according to whether it is fictional or 'imaginative,' but 
because it uses language in peculiar ways" (2). Once again, the author is quick to 
dispute this point. Who decides what language is considered peculiar? This is yet 
another idea that is completely skewed and differs based on time period and culture. 
Formalist was the title given to those who subscribed to this school of thought. 
"Formalism was essentially the application of linguistics to the study of literature" 
(Eagleton 3). Literature to Formalists was based strictly on the language used within. 
They placed a large emphasis on "devices" used in literature. Then again, it was 
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pointed out that such devices are used often not only in what is considered traditional 
literature, but also in evetyday occurrences such as television commercials and even 
casual conversation. The Formalists' belief is one that couldn't withstand its own 
scrutiny. "To think of literature as the Formalists do is really to think of all literature 
as poehy" (Eagleton 6). 
The Formalists also believed that "making strange" was another quality that 
attributes to proper literature. Once again, this idea is founded in faulty logic. This 
broaches the argument about who decides what is 'strange.' Individuals can read the 
same statement and interpret it in different ways. This variation of interpretation gets 
back to the heart ofEagleton's idea. The interpretation of literature is purely based on 
a person's own unique circumstances. "There is no such thing as a literary work or 
tradition which is valuable in itself' (Eagleton 11 ). Much of what is considered to be 
literature is based purely on a value-judgment. This continues to feed into the 
assumption that writing should be perceived as 'fine' to be literature. 
Every criterion that society has in which to judge literature upon is completely 
and wholly subjective. Each culture and age decides what literature is, based on a set 
of conventions that all have difficulties in discerning. Eagleton's conclusion appears 
to be one that determines that a definite written definition of literature is nonexistent. 
He writes, "Literature, in the sense of a set of works of assured and unalterable value, 
distinguished by certain shared inherent properties, does not exist" (Eagleton 11 ). 
Each individual is responsible for developing their own characteristics in which to 
judge the written word upon. And since each person has his or her own set of values, 
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beliefs, and experiences, the global definition of literature is a myth. There is no such 
creature. 
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The Trials of Thoughtless Thinking 
"Just because you say it or think it doesn't make it true." These words were 
first shared with me by a well-intentioned, open-minded college professor that many 
considered a nut. However, truer words have never been spoken. Similar sentiments 
often make the rounds on the likes of Pinterest and other social media outlets in the 
form of "Don't believe everything you think" or similar quotes with the same 
intentions. Even though these statements seem counterintuitive, the message is of the 
utmost importance. We live in a society of animosity and attack, and the ostracizing 
of those who do not believe the same things that others do. The right attacks the left, 
the left attacks the right, and the middle doesn't stand a chance. However, what 
constructive and productive actions are coming from these attacks? Why are we so 
convinced that we are right? What is wrong with being wrong? Shouldn't the merit be 
in examining our beliefs and then determining whether or not our position is worth 
fighting for, and if it is, then we have only strengthened our argument through the 
fmther examination we just completed? 
As classroom teachers, we are all called upon to improve the critical thinking skills of 
our students. However, we are missing the most important question of all-WHY. 
There is a continuous barrage of opinions being thrown around, particularly from 
adolescents. How many of those beliefs have been questioned and defended or 
disproven? Any time a student shares an answer, statement, or opinion, my first 
question is usually "Why?" Conversely, a common answer I receive is "Just 
because." "Just because" is not an acceptable rationale behind any answer given in 
life. 
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Every student and every person in general should be able to give reasons behind their 
viewpoints. Even though this is applicable in the classroom, it is tmer in life. If we 
can't defend our rationale, where does that leave our beliefs? In the famous words of 
Socrates, "The unexamined life is not worth living." Could this statement be 
expanded to read "The unexamined thought is not worth thinking" or "The 
unexamined belief is not wotth believing"? Euripides said "Question everything. 
Learn something. Answer nothing." Even though the answer nothing portion seems to 
serve a contrarian purpose, it is in that statement we can find the answer-the answer 
being there is no answer, only the continued search for enlightenment. 
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The Pedagogy of Poverty 
In the article "Building a Pedagogy of Engagement for Students in Poverty," 
Paul Gorski addresses what many take for granted-the access to certain "luxuries" 
including health care, clean air, and even things as simple as school supplies. He 
recalls the time in his early life when he realized that for some people, basic school 
necessities such as poster board and crayons were what he referred to as "denoted 
privilege." Socioeconomic status is something that affects all areas of life, including 
education. The statistics signal a notable achievement gap for children raised in 
poverty situations. 
Even though teachers cannot change the low income situation from which 
many students come, they can address the lack of achievement of the students in their 
classrooms. One way Gorski describes of overcoming this deficiency is by exhibiting 
high expectations of all children, not just the ones that come from affluent families. A 
teacher should never base his or her expectations of a student based on his or her 
socioeconomic status. 
Teachers should also encourage family involvement among all of the students 
in their class. The teacher must remain aware of limiting situations such as lack of 
transp01iation and lack of unpaid leave at work. When planning parental involvement 
opp01iunities, teachers must remember these factors and attempt to make appropriate 
accommodations to encourage increased involvement. 
Other things that Gorski suggests teachers can do include incorporating 
movement into instruction since physical education in schools has had a sizeable 
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decrease in funding; incorporating att into instruction as att education has also been 
eliminated in many schools; and focusing on student strengths, which is a sound 
practice for all educators. Gorski also suggests that instructors analyze the materials 
that they require for their classes, therefore possibly avoiding the same situation that 
Gorski found himself in as a kindergartener-the inability to afford school supplies. 
In this article, Gorski also mentions several things that can be done on a more 
global level to increase class equity. He says we should all advocate for universal 
preschools to help all students, regardless of socioeconomic status, start out on the 
right foot. Also, class sizes should be reduced, and healthcare services should be 
accessible in schools, which will help in making the atmosphere in schools more 
congruent for all students. Finally, relationships between schools and community 
agencies should be strengthened, encouraging additional involvement and assistance 
from outside sources, hopefully providing increased access to resources. All of these 
large scale suggestions aim to reach the goal of a more equitable environment in 
school systems and society as a whole, as well as to strive to close the achievement 
gap that currently exists for low-income students. 
Gorski's final point hits much closer to home. Even though no one can 
eliminate poverty on his or her own, everyone can contribute something to make this 
problem better. Gorski writes, "Even as I work toward eliminating pove1ty, I have to 
commit to doing what I can do now to address the inequalities facing the people right 
in front ofme." Each individual can do something to make the world a better place. 
As the famous quotation by Theodore Roosevelt reads, "Do what you can, with what 
you have, where you are." 
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"'T'fie atfference 6etween tfie a{most rig fit wore[ ana tfie rig fit wore[ is ... tfie 
atfference 6etween tfie Cigfitning 6ug ana tfie Cigfitning." 
<Mark Tivain 
Ben Kocian 
A Wooden Cross 
A wooden cross, not three feet tall, erect 
Along a curving road. There was a wreck 
I guess, some time ago. The vigil's cross 
Displayed a picture I could only gloss 
At thirty miles per hour. I saw a flash 
Of chestnut hair, of rosy cheeks, a dash 
That showed a smile belonging to a child, 
A car was parked among the weeds grown wild. 
A mother stood with her daughter by her side; 
Each can-ied flowers picked along the ride. 
With downcast eyes, they laid a fresh bouquet 
Of lilies, where the withered ones did lay. 
The child-much younger-knelt beside and placed 
Some Disney toys upon the ground. She spaced 
Them out, arranged to make a playful scene 
That any child might see in any dream. 
And similarly, eaeh had auburn hair, 
Complexions pale enough to cause a glare. 
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I thought, those sisters hardly look alike. 
If they're not kin, why to that cross impearl? 
That is, unless, her daddy killed the girl. 
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Malcolm and Me? 
"Coffee is the only thing I like integrated."-. Malcolm X 
Personal upheaval often serves as a catalyst for the discovery of one's 
identity, or at least the venturing forth in search of it. Life can dramatize that "shock 
to the system" in the form of death, the more terrestrial departure of relocation or, as 
in my case, divorce. My childhood was idyllic enough, and at twelve, I was oblivious 
to the domestic strife my parents endured. My brother and I (him eighteen months 
younger) enjoyed a vacation a year, joyfully celebrated the holidays, and gathered 
with neighbors for the occasional barbeque. But one gray and brisk November 
afternoon in 1987, we walked home from the bus-stop to find my father's station 
wagon packed to the gills with his belongings. 
How these two even ended up together is an enigma. My father was a 
Reaganite, a fierce capitalist and an avid fisherman; my mom was a reformed hippie 
from California who enjoyed reading and naps. Their ideologies clashed in several 
ways: she encouraged my brother and me to email in the local library's summer 
reading program; he thought we should spend more time outside playing. She was a 
bleeding-heart liberal who believed in a multi-cultural upbringing. Demonstrating a 
general apathy for the disadvantaged, my father preferred the ale "stick with your 
own" stance on multi-cultural backgrounds. They met at a family gathering. 
The divorce wasn't all bad; it liberated us children from the stringent restrictions my 
father had in place and allowed me to foster interests I still carry to this day. 
Suddenly; mom opened the world of art-movies and music specifically-to a 
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flourishing mind. I was no longer restricted by ratings, content, and "parental 
advisory." I was ready to break out, to question all life's dogmas. Rap, or what my 
father called "beat driven music," was strictly forbidden, but the following summer, 
one song crystallized my evolving sentiments: a song whose commanding title 
epitomized the tectonic shift I was experiencing. "Fight the Power" harnessed my 
sense of natve revolt and set me on a course that has guided my passions since. I 
asked to be taken to one of those now-defunct "record stores" and purchased the 
album. The group was Public Enemy, and the album was It Takes a Nation of 
Millions to Hold Us Back They were a controversial, socially-conscious rap group 
who advocated a militant view of race relations in America. Their logo symbolized 
my sentiments, an image of a silhouetted figure, arms crossed, standing defiantly in 
the midst of a sniper's scope. It moved me: here stood a man on the brink of cetiain 
mortal injury, and yet his demeanor suggested a "white devil-may-care" posture that 
echoed strength and readiness. 
My notions of America, race, socio-economics, and politics all began to 
reform. I was transformed by the militancy of the music, by the message of 
oppression, disenfranchisement, and injustice. I began questioning the tenet of 
equality I thought existed. One specific song, "Party for Your Right to Fight," 
resonated like an anthem, and one particular verse became my KWL chati. I jotted 
down the names of the song's historical allusions, men of whose names I was 
ignorant; names like Huey Newton, Eldridge Cleaver, Bobby Seale, The Honorable 
Elijah Mohammad, and Malcolm X. Most of the writings of these men confused me 
(imagine a suburban white kid trying to comprehend Soul on Ice), but one book 
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quickly piqued my interest. It became the text of my summer and one I would read 
three times those three months. The Autobiography of Malcolm X tells the story of a 
petty criminal who, through discipline and commitment, educated himself and 
became one of the most controversial figures in American history. This book became 
the lynchpin of a life-long interest in black culture, history, literature, music and 
social issues. 
Compounding this new fire alit within me was the restorative power of my 
best friend's family. The separation occurred shortly before my Christmas break, 
thus setting the stage for a lonely holiday. I spent a great deal of time around the 
corner at Mike McKay's house. He had been my best friend for a couple of years, but 
his family quickly became a surrogate one to me. I endeared myself to the McKays; 
his mother did hair out of her kitchen and I would always stop by the "beauty parlor" 
to visit whichever regular client Mrs. McKay was serving. I picked up a lot of 
colloquialisms, listened to superstitious tales about bygone cousins and learned a bit 
about the finer points of black hairdressing. The McKays filled that sense of 
abandonment I felt. 
One often takes for granted how one's identify is formed. That summer was a 
bittersweet one. On one hand, I had been liberated to think freely and investigate 
openly life's questions, yet the answers often left me discouraged. My ability to 
relate to my best friend's experiences would never be fully realized. I come from a 
line of teachers and a teacher I would always be, but my heart would not have been 
aligned with the struggles and futures of minority students were it not for that crucial 
summer. I'd probably be teaching some affluent prep-kids. 
"Writing is easy . .Jl[[ you fiave to ao is cross out tfie wrong words." 
~ :Mark Twain 
Cassie Newcomb 
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The Old Oak Tree 
By: Cassie Newcomb 
This poem is dedicated to my grandparents. May my own marriage be a reflection of 
the commitment that you have made to one another over the past fifty years. You are 
a trne example of unconditional love, respect, and dedication. 
At the top of the hill sits an old oak tree 
As a symbol of strength and dignity, 
To compare to a marriage fifty years old 
tells the love story of two people as rare as gold, 
Through many years it has weathered the storm 
from days of cold to days of warm, 
Through trials and heartache and seasons of life 
there has never been reason for hatred or strife, 
It stands proud and colossal with its roots gripping tightly 
solidly holding to the principles that brought it up rightly, 
It grew from a fragile, tiny sapling so weak and frail 
to a representation of commitment on an awe-inspiring scale, 
In infancy it required both love and attention 
growing stronger each year with little apprehension, 
Withstanding outside pressures the tree accomplished 
The great feat of protecting a sacred promise, 
As the tree continued to grow massive and strong 
so did the marriage, keeping no tally of wrongs, 
For countless years the tree will continue to stand tall 
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as the marriage will be an example for their family to recall, 
And though troubles may come and troubles may go 




As I reflect on my beliefs regarding teaching and learning, I find that my 
mission as a teacher is threefold: to promote a positive learning environment, to 
provide each student with the opportunity to learn in a way that promotes success, 
and to instill a strong foundation for lifelong learning. To accomplish these 
objectives, I strive to use a wide variety of teaching strategies and principles in my 
classroom. 
Creating a positive learning environment is essential when teaching. My 
attitude as a teacher has an effect on the attitudes of my students and my ability to be 
a positive role model. By my having a positive attitude and opening the lines of 
communication, my students feel that their ideas are impo1iant and are an essential 
aspect of the class. Each student deserves the right to paiiicipate in a classroom where 
he or she feels safe, accepted, and connected to the other students. Through gronp 
activities and projects, my students learn to work together to accomplish their goals 
collaboratively. Encouragement and praise are other ways that I continue to help 
students grow in a positive environment. 
Each student deserves to learn in a way that best suits his or her learning style. 
I find this to be a delightful challenge as I prepare my unit and lesson plans. Teaching 
with different learning strategies keeps my class interesting and engaging, while also 
providing each student with a way to succeed. It is my job as a teacher to create 
lessons that help each student to transfer his or her knowledge to understanding. 
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As a teacher, I want to provide my students with a strong foundation for lifelong 
learning. My students will use the principles of English tlu·oughout their entire lives, 
whether they have plans to pursue a college degree or join the workforce. In my 
classroom, I use authentic assessment and real world connections to promote lifelong 
learning. 
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Thoughts from the Middle 
As I sat at my new desk a week before school started, I had just been notified 
that I was going to be teaching seventh and eighth grade English this year. A flood of 
thoughts invaded my head at an alarming rate. "Where do I start? How do I prepare? 
What is the next year of my life going to hold?" 
Throughout the next week, I poured over lesson plans, biogs, Pinterest, and 
any other source I could find. I aspired for my classroom to be the best right from the 
very beginning. School began, and I quickly realized the reality of my situation. This 
was going to be a process, trial and error; mistakes were going to be made, and I soon 
became a participant in learning. 
Journals were one assignment that I started from the first week. I assigned 
journals because, as a middle school student, I had been assigned journals. After the 
first nine weeks, I questioned their purpose and contemplated whether the journals 
were an assignment that I wanted to continue. I researched many ways to incorporate 
journals into my classroom and the importance of my students' writing in a non-
judgmental environment. I tried several different journal assignments over the course 
of the year from outside the classroom journal writing to responding to in class 
prompts. One thing held true: my students were writing, and they were progressing. 
Giving my students the opportunity to write freely without correction of grammar, 
spelling, and other mistakes was a beneficial step towards improvement. I saw 
progression in their writing abilities over the course of the year, regardless of the 
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format in which the journal prompts were presented. One of the most meaningful 
benefits of journals for me was the opp01tunity to get to know my students on another 
level. Reading each journal presented me with different aspects of each student's life. 
Although journals do have many positive impacts, there is still one problem. 
Who has time to grade all of these journals? It took me many hours to go through 
each journal and read every single entry. I made it my goal to make comments on 
each entry, and it was a daunting task. According to Todd Finley, an Edutopia writer, 
there is a way to implement journals, make them a priority, and reduce responding 
time. According to Finley, "Premised on the notion that students should assess their 
own writing, Terri Van Sickle, a vittuoso instructor and writer for C1ystal Coast 
Parent Magazine, teaches her classes to use a rich and organic process of open-ended 
reflection that works well as a culminating journal activity." This reflection is called 
journal coding, and it is an activity that I will incorporate into my classroom journal 
assignments in the future. Students are required to read and mark all journal entries. 
This helps the student to deeply examine the thinking, interactions, exercises, and 
writing he or she constructed over the course of the allotted time. The instructions 
require that each student read through the entire journal and star (*) ten passages that 
seem most significant to the student as a learner of the subject matter in this course. 
Students might choose an entry that was written when they were thinking on all 
cylinders, discovering something revelatory, engaging in higher order thinking, 
struggling with an idea that was only paitially formed, or experiencing confusion. 
These ten passages should be as varied as possible and make generalizations that 
provide a full portrait of the student as a learner of this course's content. Next, the 
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students will double star (* *) five of the passages that are most significant to them. 
They will ask themselves, "Why did I choose these five entries? What generalizations 
can I make about me as a writer and learner?" The students are then asked to write a 
letter to the reader describing the items they starred and explaining how and why they 
chose them. This allows the teacher to focus on the student's reflective letter and 
starred entries. 
This assignment could be adapted to any grade level or subject. By 
incorporating journal coding into my students' journal writing, I will have the 
satisfaction of knowing that I have read every entry that is important to each student, 
while making the grading time feasible. It will present the students with the 
opportunity to examine their own writing and thinking skills. Although I have 
pondered whether or not to continue with journal assignments, I have come to the 
conclusion that journal writing is a beneficial experience for both the student and 
teacher. 
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Reid 90 
Really allowing opportunities to read and discuss with peers 
Engaging students in their learning and allowing them to explore 
Activating schema before, during, and after reading a text 
Drawing connections from text, the world, and self 
Imperative to make connections with reading, writing, and thinking 
Need for a balance with technology, books, and authentic literature 
Gaining a lifelong love oflearning and reading 
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Silver, H., Dewing, R., & Perini, M. (2012), Reading for meaning. The Core Six: 
Essential Strategies for Achieving Excellence with the Co111111011 Core, 
7-15. 
The Core Six is aligned with different practices that are needed to develop 
more independent learners. These strategies given within the Core Six provide 
teachers with different methods to respond to the rigorous demands that accompany 
the Common Core. These strategies are both proven and practical. They also present 
professional learning communities with a common language. One of those strategies 
in particular is "reading for meaning." 
Reading for meaning is a research-based strategy that builds the skills 
necessary for readers to make sense of complex text. As we know, this is a standard 
of the Common Core. With practice, this strategy helps to better critical thinking with 
the mastery of three phases. 
Reading for meaning develops the skills that students will need across grade 
levels to exact meaning from rigorous texts. Per the Common Core, students must 
also be able to cite evidence when offering interpretation of a text. Students should be 
able to suppott their responses and make their reasoning clear by stating actual text 
evidence. This practice is based upon research known as comprehension instruction. 
Initially, it was assumed that if students were reading fluently and reading words 
correctly, then they actually comprehended the text which they were reading. The 
question was later asked: What do great readers do when they read? Later, it was 
determined what reading for meaning involved: 
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• Good reading is active reading 
• Comprehension involves a repertoire of skills, or reading and thinking 
strategies 
• Comprehension skills can be taught successfully to nearly all readers 
When implementing this strategy in the classroom, one should select any form 
of text and generate a list of statements to introduce the topic and encourage students 
to think about what they already know about the topic. Students should record 
evidence for or against the statement while or after they read. Students will search the 
text for evidence that either suppmts or opposes the statement.. Students must have 
time to discuss their evidence with their partner or in small groups. A consequent 
whole-group discussion will allow students to state and justify their position while 
providing evidence from the text. Their responses could be used as formative 
assessment to evaluate their understanding of reading as well as their ability to 
support their response with textural evidence. 
Although this strategy or any of the others listed in The Core Six does not 
cover every corner of creating a culture of professional learning or even equip 
teachers with all of the necessary tools and resources to address the Common Core, it 
does build a clearer, stronger response between schools and their teachers. 
".'Ana 6y tlie way, everytliing in {ife is writa6{e if you liave tlie outgoing 
guts to ao it, ana tlie imagination to imyrovise. 'Ifie worst enemy to creativ-
ity is selfaou6t." 
~ Sy{via P{atli 
Stacy Robinson 
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A Sneeze, a T -Shirt and a Pair of Scissors 
Each year as teachers get ready for new students, they often encounter names 
that are difficult to pronounce. I remember my own experience as a young student. I 
was embarrassed when the teacher called me Tracy. Don't get me wrong; I like the 
name Tracy, but it is not my name, so please take the time to pronounce it correctly. 
My last name was always a source of embatrnssment, too. In their defense, Lemke is 
not like Smith or Jones. It does require some teaching on my part; however, once they 
were given the correct pronunciation, my embarrassment faded, and all was well. I 
see a different experience with the English learners I teach. Too often, we try to 
Americanize their names, creating a sense of living in two worlds; a school life and a 
home life. Consider the following two poems written from the perspective of a young 
immigrant student entering school for the first time in America. These poems are 
from the book, MyNameisJ01geonBothSidesoftheRiver:PoemsinEnglishandSpanishbyJane 
Medina and Fabricio VandenBmec. 
My name is Jorge. 
I know that my name is Jorge. 
But everyone calls me 
George. 
George. 
What an ugly sound! 
Like a sneeze! 
GEORGE! 
And the worst of all 
is that this morning 
a girl called me 
"George" 
and I turned my head. 
I don't want to turn 
into a sneeze! 
Teacher: George, please call me "Mrs. Roberts. " 
George: Yes, Teacher 
Teacher: George, Please don't call 111.e "teacher. " 
George: Yes, T , I mean, Mrs. Roberts 
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Teacher: You see, George, it's a sign ofrespect to call me by my last name. 
George: Yes, .... Mrs. Roberts. 
Teacher: Besides, when you say it, it sounds like "I-shirt." I don't want to turn into a 
t-shirt! 
George: Mrs. Roberts? 
Teacher: Yes, George? 
George: Please, call me Jorge. 
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It is challenging and uncomfortable at times to correctly pronounce the names 
of students whose culture is different from our own. Letter sounds and combinations 
are different and sometimes difficult to get right. However, to really develop a sense 
of community and belonging and to strengthen home-school com1ections, everyone 
should try to call students by their given names as authentically as possible. It is not 
as hard as one would think. 
Using resources in the school can be very helpful. I often use our translator to 
help me with pronunciations. I have to rehearse several times with her to make the 
name more comf011able to say. Our custodian from Guatemala is always willing to 
help me with pronunciations, too. Even with rehearsals, there have been many 
instances I have forgotten how to say a name. Writing it down phonetically can be 
tremendously helpful when there is uncertainty. I will even try to trill the r's as 
authentically as my English vernacular will allow me. Parents are another great 
resource for pronunciations. At parent-teacher conferences, I will ask parents to 
pronounce the name for me. This sends a message to families that there is a feeling of 
respect for their culture and a willingness to preserve their child's Latino identity. The 
biggest mistake I have made is asking young children to tell me how to pronounce 
their name. Usually, they will "go-with" the Americanized version instead of 
correcting their teacher. There are some cultural implications here, since in the Latino 
culture the teacher is all knowing, and it is a sign of disrespect to correct the teacher. 
The following scenario is an experience I had with a recent Mexican 
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immigrant student. It reminded me of Jorge and his experience in the poems. This 
conversation occurred during a parent teacher conference. 
Me: "So, how is Cesar adjusting to school in the United States? Are there are any 
concerns or problems he is experiencing?" 
Parent: "Well, yes. He does not like how his friends and teachers say his name." 
Me: "Oh, Cesar (pronounced like the salad dressing) is not correct?" 
Parent: "Well, he says when people say his name it is like they are calling him 
scissors and he does not like it." 
Me: "Well, I would not like to be called scissors, either. Tell me how you would say 
his name and I will share this with his classmates and teachers." 
I would hope those reading these poems who respect the diversity of others 
will change the way they think about pronouncing their students' names. I know it 
can be difficult and uncomfo1iable, but it is a part of a person's identity. When 
teachers Americanize their students' names, it is as though they are rejecting an 
integral part of their students' backgrounds. 
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The Venn Diagram Gets a Face-Lift 
The Venn diagram has been widely used among elementary educators to help 
students compare and contrast attributes of given items across the curriculum. It is 
intended to be used as a visual tool to help students focus on similarities and 
differences. As the College and Career Readiness Standards (CCRS) emphasize 
reading for meaning and deeper analytical review of texts, there also must be a shift 
in the tools teachers have used over many decades. Current research points to the 
positive impact the independent application of students using this learning strategy to 
comprehend grade level text. Furthermore, the research assetis that use of this 
strategy in the classroom can give teachers the most bang for their buck in improving 
student achievement. The Venn diagram has been used in many classrooms as "the 
visual tool" to achieve this goal. So why are teachers not reaping the benefits? The 
answer may lie in giving this visual tool a face-lift. 
What is the problem with using a Venn diagram? 
In the book, The Core Six: Essential Strategies for Achieving Excellence with the 
Common Core, the authors identify that a common misstep in using a Venn diagram 
is that it is inefficient in helping students visualize similarities and differences. The 
authors contend the diagram offers little space to write similarities and does not allow 
the learner to line up the differences in a parallel format. Instead, it is suggested to use 
visual tools or graphic organizers that give the students enough space to write and 
allow them to line up differences. The top hat organizer is one way they recommend 
to achieve that goal. (See Compare and Contrast figure 1. 1 ). This tool gives students 
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enough space to write the similarities and helps them identify differences directly 
across from each other (Silver). Implementing a three-column chatt can also help 
students visually compare and contrast. Using this chmt, the teacher strategically 
identifies criteria to focus the students' descriptions and accuracy when collecting 
information. (See Figure Compare and Contrast 1.1) Other graphic tools that 
efficiently promote the use of compare and contrast can be seen in figure 1.1. 
Why should I use the revamped visual tools? 
Any person taking an in depth look at grade-specific standards of the CCRS will find 
many if not dozens of standards addressing comparative thinking as a vehicle in 
comprehending grade level text. In the book, the author outlines several instructional 
goals to achieve student success which include strengthening students' memories, 
increasing comprehension, developing higher order thinking skills and enhancing 
students writing skills across the content areas (Silver, Core Six 18). It is evident that 
graphic organizers are effective in helping students visualize imp01tant concepts and 
skills. However, teachers need to reassess the tools they are using in order to promote 
student achievement. 
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Modeling & Mentor Texts. Portland, ME: Stenhouse, 2011. Print. 
Gallagher foresees the ever reaching power of the Common Core standards 
and offers tips to teachers to help students see why writing is impmiant in life after 
high school. Gallagher's book centers on the following two premises: "Introduce 
Young Writers to Real World Discourses"(8) and "Provide Students with Extensive 
Teacher and Real-World Models"(lS). The author urges teaching numerous purposes 
for writing and offers the newspaper as an example of where students will be asked to 
"express and reflect, inform and explain, evaluate and judge, inquire and explore, 
analyze and interpret, and take a stand/propose a solution" (11 ). Each chapter gives 
reasoning and examples for teaching these real world writing purposes. Gallagher 
encourages teaehers to use effective modeling of real world writing in the classroom. 
Christy Ader 
Culham, Ruth. "Teaching Writing Is Hard Enough: Stop Doing Dumb Things." 
Reading Today 31.5 (2014): 29-30, Academic Searclt Premier. Web. 4 June 
2014. 
The author of this aiiicle insists that teachers must stop giving excuses for 
students' poor writing. Culham advises teachers to examine best practices in the 
teaching of writing and to stop doing any writing exercises that are not proven 
successful. She contends that when teachers stop teaching the way they were taught 
and staii using best practices to become more responsive to their students' needs, 
students' writing will improve on a daily basis. 
Leah Bates 
Fishe1·, Douglas. "Effective use of the gradual release of responsibility model." 
How is the gradual release of responsibility usecl? Autltor Monographs, 
1-5. Print. 
This atiicle discusses the gradual release method. This method includes the "I do" 
(teacher), "We do" (teacher and students), "They do" (students with a pminer), and 
"You do" (student individually) approach. This method is used to help improve 
students understanding and move them toward applying what they have learned to 
real-life situations. Student evidence on effective instruction is accumulating at an 
amazing rate, because of the gradual release method. Teachers know that all learners 
need purposeful instruction in reading skills and strategies, motivation to read, access 
to a wide variety of texts, and authentic opportunities to read and write. Teachers 
must model what they expect from students and how students should respond in their 
work, and then allow students to gradually move toward independent learning. 
Abbey Hanner 
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Baron, Dennis. Declining Gmmmar and Otl,er Essays 011 t!,e Englis!, Vocabulary. 
Urbana: National Council of Teachers of English, 1989. Print. 
The essays in this bo~k began as responses to specific problems that occur during 
Baron's previous work to reform the English language. Declining Grammar is about 
English words, how people define them, value them, and dispute over them. It is also 
about the impmiance people attach to English as the language of expression. One 
aspect of this book is the extent to which misguided ideas about language sway 
language development, above all vocabulary. 
In the first part of the book, Baron investigates a few myths and misunderstandings 
that shape people's thoughts toward language. False ideas about language happen in 
everyday conversation. They influence the standards people set for proper writing 
style and contribute to our philosophy of what represents "standard" English and 
eventually affect how English teachers educate. The second patt observes detailed 
questions of meaning and usage. The other chapters look at specific usage arguments 
to demonstrate the never-ending debate on what makes up proper English. 
Michael Jackson 
Copeland, Matt. "The Benefits of Socratic Circles." Socmtic Circles: Fostering 
Critical and Creative Tl,inking in Middle and High Sc!,ool. Portland, Me.: 
Stenhouse Publishers,2005. Print. 
This chapter serves to educate the reader on the definition of Socratic Circles and give 
a brief history of the practice and the rationale behind it. The piece goes on to 
compare Socratic Circles with Literature Circles and then to detail the specific 
academic skills that can be addressed and improved, upon using Socratic Circles. 
Among these are critical thinking, creativity, critical reading, reading for enjoyment, 
speaking, listening, writing, and critical reflection. Several social skills are also 
fostered in Socratic Circles such as team building, conflict resolution, and community 
building. This book advocates for the use of Socratic Circles not only to improve 
classroom performance, but also for the overall growth of the students in general. 
Jenna King 
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Barone, Diane. "What is National Board Certification Anyway?." National Board 
Certification Handbook. Portland, Maine: Stenhouse Publishers, 2002. 
Print. 
This piece gives an overview to the National Board Certification process from 
beginning to end. Also included is the definition for National Board Ce1iification, 
important vocabulary concerning National Board Certification, the rationale behind 
NBC, rewards and incentives for obtaining NCB, and how this milestone in one's 
career affects student achievement and learning in the classroom. A section detailing 
available suppo1i for potential National Board Ce1iification candidates is also 
incorporated with testimonials from actual teachers who have achieved this 
distinction. 
Chapman, Carolyn, and Rita King. "Bringing Brain Research Into Practice 
with Differentiated Assessment. 11 Differentiated assessment strategies: 
one tool doesn't fit all. Thousand Oaks, Calif.: Convin Press, 2005. 
Print. 
This chapter stresses the need for differentiated assessment strategies to appropriately 
determine the level of student learning and achievement in the classroom. Through 
the motto "One tool doesn't fit all," Chapman and King incorporate metaphors, 
charts, and acronyms to demonstrate the need and benefit of teachers adapting their 
assessment strategies to meet a variety of student needs. Since instruction should be 
adjusted based on these ongoing assessments, student understanding and achievement 
should increase. 
Copeland, Matt. "The Benefits of Socratic Circles. 11 Socratic Circles: Fostering 
Critical and Creative Thinking in Middle and High School. Portland, 
Me.: Stenhouse Publishe1·s, 2005. Print. 
This chapter serves to educate the reader on the definition of Socratic Circles and give 
a brief history of the practice and the rationale behind it. The piece goes on to 
compare Socratic Circles with Literature Circles, and then detail the specific 
academic skills that can be addressed and improved upon using Socratic Circles 
including critical thinking, creativity, critical reading, reading for enjoyment, 
speaking, listening, writing, and critical reflection. Several social skills are also 
fostered in Socratic Circles such as team building, conflict resolution, and community 
building. This novel advocates for the use of Socratic Circles not only to improve 
classroom performance, but also for the overall growth of the students in general. 
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Ericson, Bonnie O , "Reading in High School English Classes: An Overview," 
Teaching Reading in High School English Classes. Urbana, IL: National 
Council of Teachers of English, 2001. Print. 
This selection addresses the misconception that high school English teachers do not 
teacher reading. Even though ideally when students will have advanced reading skills 
by the time that they enter high school, experience has shown that this is simply not 
true. High school English teachers must work to assist struggling readers and 
proficient readers alike to improve upon the skills that the students already possess 
through a variety of different strategies. 
Hubbard, Ruth S., and Brenda M. Power. "Why Teacher Research?." Living 
the Questions: A Guide for Teacher-Researchers. Portland, Maine: 
Stenhouse Publishers, 1999. Print. 
This piece serves to examine the nature of research and how that realization can 
assist teachers in the classroom. Even though research is often viewed as a contrived, 
forced practice, it is instead the most basic form of discovery performed from the 
earliest stages of life. Complete with testimonials from sample research teachers as 
well as poems concerning research in the classroom setting, the selection changes the 
way research should be perceived. 
Kajder, Sara B .. "Starting Points." The Tech-Savvy English Classroom. Port 
land, Mc.: Stenhouse Publishers, 2003. Print, 
Beginning with a thorough definition of technology, this selection addresses the 
misconceptions and assumptions related to the incorporation of technology in the 
English classroom. Even though most teachers welcome the arrival of new 
technological equipment, the training on how to use these tools never follows, often 
leaving the teacher improperly utilizing the technology at his or her disposal. 
Technology incorporation requires change for the teacher and student alike, and with 
proper preparation and utilization, technology can be a wonderful addition to any 
English classroom. 
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Laminack, Lester L., and Katie Wood Ray. "Spelling--What's All the Fuss." 
Spelling in Use: Looking Closely at Spelling in Whole Language Class 
rooms. Urbana, Ill.: National 
Council of Teachers of English, 1996. Print. 
This chapter statts with examples from two students, both second graders. The author 
uses the pieces to illustrate that as readers of children's writing, many often become 
fixated on the misspellings, spacing, and penmanship of the writer, when instead the 
reader should realize that the piece illustrates the writer's greater understanding of 
many more complex topics such as voice and audience. The chapter also covers the 
four guiding principles that should be followed when examining children's spelling as 
well as outlining ten strategies of spelling. Lastly, it details the situations in which 
children learn including immersion, demonstration, engagement, expectation, 
responsibility, use, approximation, and response. 
Short, Carroll Dale. "Transitions: The Basic 'Glue' of Good Writing." A 
Writer's Tool Kit 12 Proven Ways You Can Make Your Writing 
Stronger--Today. Montgomery, AL: Court Street Press, 2001. Print. 
Transitions are the focus of this section of the novel. To start, the piece discusses the 
type of writing that does not require transitions-journalism. Using an a1ticle written 
by Rick Bragg, the section demonstrates how contrary to popular belief, a good news 
article can contain transitions as well as be composed in story format. Advocating for 
blurring the lines between what it traditionally accepted as journalism and fiction, 
Shott suggests that a melding of the two is where true brilliancy in writing. 
Jenna King 
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Burke, Jim. The English Teacher's Companion: A Complete Guide to Classroom, 
Curriculum, and the Profession. Portsmouth, NH: Boynton/Creek, 1999. 
Print. 
In the chapter "Teaching Narrative Text: A Study in the Novel's Complexity," 
Burke poses the question, "Do we read memoirs differently than we read fiction?" In 
the end, narrative can be both fiction and nonfiction. Generating student interest is 
crucial to student engagement. Burke selects Golding's Lord of the Flies as his model 
and starts by establishing a framework for the book's title. Burke constructs a "circle 
diagram" graphic organizer in which students generate connotations associated with 
the words of the title. This activity builds anticipation for the opening chapter. 
Furthermore, Burke supplies a series of open-ended questions that are applicable to 
any novel, including, "Why are we reading this novel, what is the historical context 
for the book, what are my objectives for students and what specific standards do these 
objectives satisfy?" As it relates to vocabulary, Burke suggests covering some simple 
examples of the difference between British English and American English. 
Additionally, the absence of names in the book's opening chapter suggests 
universality to the novel, as does the nondescript historical references, not necessarily 
World War II. 
Ben Kocian 
Daniels, Harvey. "Teachers' Applications: Middle School Through College. 
"Literature circles: voice and choice in the student-centered classroom. 
York, Me.: Stenhouse Publishers, 1994. Print. 
In Chapter 5, "Scheduling and Managing Groups," Daniels discusses the best 
ways to manage literature circles. He recommends forming literature circles by 
allowing students to choose the particular book they are interested in. The favorite 
group size seems to be four or five, at least for the intermediate grades and up. Other 
than groups and books, the most important ingredient in the newly formed literature 
circles is the set of role sheets, which give a different task to each group member. 
Role sheets exist to help spark or sustain natural conversation, not to guide or provide 
the bulk of the talk. Once the range of acceptable group sizes has been determined, 
teachers need to figure out what roles they wish to use and in what combinations. 
Because literature circles are a way of enacting scaffold learning-- and for about a 
hundred other good reasons-- they need to meet on a regular, frequent, and 
predictable schedule. Ideally, two to four hours a week should be set aside for 
literature circles, including time for reading, preparing role sheets, and meeting in 
groups. At the end of the cycle, each group figures out a way to share their reading 
with others in the classroom. The scope and formality of this sharing, as well as the 
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time devoted to it, can vaiy. Teachers may use many different sharing devices to 
allow their students to showcase their work and reading in literature circles. 
Cassie Newcomb 
William, Dylan, "The Right Questions, The Right Way". Ed11catio11al 
Leadership, 71:6 (2014). Print. 
This atticle discusses various methods and questioning strategies that teachers 
can implement in order to create students that utilize and express higher order 
thinking skills. The a1ticle goes into stating the flaws of traditional questioning 
routines being that confident students always are the first to raise their hands to 
answer questions. A more effective method to use when questioning is to draw away 
from the traditional routines and call on students randomly. This causes all students to 
pay attention because they are never aware of when they might be called to answer 
questions. Teachers should also plan their questions. This pre-planning will allow for 
more meaningful questions that will in turn reveal knowledge as well as other 
misconceptions that need to be addressed. As teachers move to no-hands up 
response, implementing student response systems, and planning questions will 
increase student engagement and meaningful teacher response. 
Takeshia Reid 
Rosen, Larry D, "Teaching the iGeneration." Ed11catio11al Leadership: Teachi11g 
Scree11agers 5th ser, 68. 2 (2011): 10-15. Print. 
New challenges in education address changes in lesson delivery to engage 
students from a generation raised in a high-tech world. The author refers to this 
generation of children as the iGeneration, describing them as consumers of vast 
amounts of media and technology. The author suggests incorporating technology as a 
tool to provide content information. A variety of media and technology can be used to 
provide information that compliments different learning styles as it can include 
visual, auditory and interactive elements. When teclmology is used in this manner, it 
allows the teacher to utilize more class time supp01ting students as they engage in 
critical thinking of the content. 
Stacy Robinson 
